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1 | Statement of Teaching Philosophy
As a scholar and instructor of standpoint theory as well as intersectional, transnational, and
postcolonial feminist theories, I am mindful of what students bring to the classroom and how they
might interact with me, other students, and the subject matter. I enact this process in courses
where the focus is other than critical race and feminist theories by asking students to think about
the ways in which their subject positions influence what and how they write. Despite my conviction
that critical race theories and feminist theories are important both for what I and how I teach, they
are not the only focus of my teaching philosophy. I also practice student-centred learning, and
model continuous learning for my students at a time when continuous learning is of increasing
importance.
When I clearly present critical race and feminist theories within the context of short essays such as
those of bell hooks and Audre Lorde, my students are able to scaffold their understanding of the
material and feel more at ease in class discussion. I also attempt to give my students ample room
to speak. Acknowledging that everyone comes to class with multiple subject positions and biases
assists students in critiquing the ways in which their own subject positions affect their thoughts and
work.
Student-centred learning is another core element of my teaching philosophy. I believe
developmental opportunities are essential to student success. In addition to small and large group
discussions, I have my students write for five to ten minutes at the beginning of each class. During
that time they reflect on the reading, their experiences with and ideas about race, sex, and class,
and how their experiences affect their writing. 42 percent of my students, through evaluations and
end-of-term reflections, listed directed writing as an activity that they valued and which contributed
to their success. I also implement exercises such as think-pair-share to accommodate introverted
students while still giving them the opportunity to solicit diverse views. Finally, I model continuous
learning and skill development for my students by telling them that though I identify as an introvert,
I have been successful in public speaking by participating in facilitation and speaking training.
Encouraging and modeling continuous learning is necessary when job seekers are increasingly
finding positions outside of their major. It is also necessary due to globalism and other factors that
challenge new graduates to diversify their knowledge and skills. I consistently provide my students
with information on opportunities in career services, student services, scholarships, and
competitions. I do this not just because I believe my students should take advantage of the multiple
opportunities they have as members of a thriving university, but also because I believe they will
gain personal satisfaction from professional development.
It is a privilege to teach university students. Therefore, it is my duty to discuss feminist theories,
while recognizing that my students need multiple teaching methods and assessments in order to
be successful in comprehending and retaining the material and that feminist theories are at play in
a larger reality of students' personal, academic, and professional growth as well as
their employability. That is why my teaching philosophy incorporates attention to feminist theories,
student-centred course design, and continuous personal and professional development. All three
are integral to accessible, sustainable student success.
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2 | Teaching Experience
2.1 Course Taught
Introduction to Academic English
In Fall 2015, I taught Introduction to Academic English, an introductory composition course that
students may count towards a required class in either writing or public speaking. I taught and
marked assignments for 23 students; typical enrolment for this course is 25 students. My lectures
were 80 minutes long, twice per week. My students in this course were primarily first and second
year Arts and Business students, encompassing a range of declared and potential focuses
including French, Political Science, Economics, and Psychology.
I modelled my syllabus (Appendix A, pages 13-15) on the syllabi available on the University of
Waterloo Department of English Language and Literature Teaching Portal. While I retained the
structure of the course so that students wrote three discrete essays followed by a final portfolio
which asked them to extensively revise two of three essays, I made significant changes in the
course readings, learning activities, and assessment strategies.
In order to incorporate attention to standpoint theory and assist students in thinking about how their
biases affect their writing, I assigned short readings by bell hooks, Gloria Anzaldua, Margaret
Atwood, Octavia E. Butler, and Charlotte Perkins Gilman. I implemented discussions about writers’
tone, intent, and other elements of rhetorical analysis in order to make sure that there was
consistency between my course section and the other sections of the course. I also designed an
instructional worksheet in order to structure students’ thinking and evidence-finding practices in
classifying expressive and expository writing – as well as to trouble the boundaries between the
two, which is in itself an exercise in feminist epistemology. In addition to these short assigned
readings, I required two textbooks on writing mechanics.
Since the purpose of Introduction to Academic Writing is ultimately to improve students’ writing, I
provided a variety of learning activities to scaffold students’ understanding of writing mechanics
and practice their own writing. These activities included the directed writings at the beginning of
each class. Then I asked students to use the advice given in the writing mechanics books in their
peer review sessions.
Finally, I modified the assessments so that students received significantly more credit for the peer
review and explaining their rationale for the revisions to their essays. Through my restructuring of
the course assessments, students were encouraged to be present for and participate in peer
reviews, as well as to think carefully about the revisions they made to their essays for the final
portfolio.
By retaining the overall structure of the course and modifying the readings, learning activities, and
assessments, I was able to give my students in Introduction to Academic English an experience
consistent with other sections of the course while providing them with a valuable introduction to
women’s and gender studies concepts.
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2.2 Teaching and Marking Assistantships
Genres of Business Communication
In Spring 2017, I was the teaching assistant for 30 students in a second-year English Language
and Literature course. I collaborated with the course instructor and seven other teaching assistants
in order to ensure student understanding and provide consistent and thorough feedback. The
assistantship included a weekly 1.5 hour meeting, as well as weekly communication with the
instructor, other teaching assistants, and students through both email and LEARN, an online
learning management system.
As a teaching assistant for Genres of Business Communication, I was the “manager” in a
simulation of a student internship for Living4Learning, a business modelled on Desire2Learn, the
company which hosts the LEARN platform. I reminded students of upcoming deadlines, provided
clarification when necessary, and assisted group members in articulating and resolving conflicts
and misunderstandings. I marked summary reports, blog posts, requests, recommendations, and
proposals.
Additionally, I acted as a liaison between students in my section and the course instructor when
students had documented reasons for late completion of assignments, as well as when they had
questions about course learning outcomes and structure.
Images of Women in Popular Culture
In Winter 2016, I was the marking assistant for 97 students in a Women’s Studies course which is
typically taken by second and third year students from various majors. I marked and provided
feedback for three short (approximately 300 word) responses to prompts on dominant and
racialized standards of beauty, mediated representations of femininity and the male gaze, and
post-feminism within popular culture. Additionally, I marked and provided feedback for a television
series blog (approximately 850-1500 words) in which students analyzed how the series reinforced
or challenged gendered stereotypes. I also marked the midterm and final exam, which consisted of
approximately 25 short and long answer questions about course concepts. I completed all
feedback within one to two weeks following the due date.
Since the course was so large and I did not direct a tutorial, I employed a number of strategies to
ensure that students would incorporate my feedback and take advantage of the opportunity to
consult me on their progress. First, I attended the first session of the class and introduced myself
to the students, giving them some information about my background and qualifications as well as
options for contacting me. Second, I encouraged them to discuss their progress with me on the
learning management system chat as well as by email. Finally, I periodically sent emails to the
students to inform them of new feedback. Evaluations were not solicited for marking assistants by
the department at that time. I'm order to produce a record of my efficacy as a marking assistant for
the course and to improve my feedback to students, I developed a survey through SurveyMonkey,
based on The teaching assistant evaluations distributed by the English department. I collaborated
with the course instructor, Stephanie Chesser, to distribute the survey to students. Twenty students
filled out the survey.

5

Teaching Portfolio
Meghan K. Riley
Introduction to Academic English
I was the teaching assistant for Introduction to Academic English for two consecutive terms, Fall
2014 and Winter 2015. The typical enrolment for Introduction to Academic English tutorials is 25
students. When I was the teaching assistant for these courses, students attended a large lecture
with an enrolment of over 100. As a teaching assistant, I directed a tutorial three times per week for
50 minutes each. I planned discussion topics and activities in order to ensure students
comprehended the material. I also directed peer review sessions and provided students with
feedback on their writing, both during the tutorial and when submitting grades. I communicated
course concepts and feedback to students during my office hours as well as through email and the
learning management software for the course. Finally, I contributed my strategies for student
engagement and for ensuring consistency across sections of Introduction to Academic English with
other teaching assistants and with the instructor for the course.
My assistantships in Introduction to Academic English were integral to my development as a
confident university instructor. In Introduction to Academic English, I developed the concept of
“quick writings” that I would later use with my students as a sessional instructor for Introduction to
Academic English, as well as some of the specific prompts.
Occasionally, I managed situations which are normally unusual in a teaching assistantship for a
large course. For instance, I requested the paperwork for a student to complete make-up work
after he had missed several weeks of the course, and administered a make-up exam.

3| Teaching Strategies
3.1 Classroom Teaching Strategies
I believe that all students, when given the opportunity, have the capacity to be successful. While
my standards for student engagement and performance are high, due to my experience as an
instructor and tutor of at-risk and first generation high school and university students, I am aware of
the need for developmental learning opportunities. For this reason, I incorporate student-centred
learning into my teaching. One of the ways I centre my students in the way I teach a course is
simply to ask them what their strengths and weaknesses are in the subject, and what they would
most like to learn.
I also provide students with multiple, low-stakes opportunities to familiarize themselves with
concepts and to practice writing. One example of such a low-stakes opportunity is the directed
writing prompts that I have students write at the beginning of each class. I coordinate writing
prompts with course readings as well as with earlier prompts. To increase the likelihood that all
students will engage with the writing, I indicate to them that they should 1) write for the entire 5-10
minutes allocated for the activity and 2) write on any other topic they desire if they cannot continue
to address the topic.
I employ an extension of a low-stakes opportunity to practice writing by giving students time in
class to complete their reading and writing, both through “popcorn” reading of assigned material,
and through silent writing sessions. During these silent writing sessions, I encourage students to
discuss their writing with me. Moreover, I ensure students take advantage of the opportunity to
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meet with me to discuss their progress in the course through three additional strategies. First, I
offer students the option of setting up an appointment with me that is convenient for their schedule.
Second, I remind them both during class and via email that they have the option to meet with me.
Finally, I incorporate student conferences into the course structure by setting aside one to two
class sessions just for meeting with students. Students who do not wish to make an appointment
are required to send me an email updating me on their progress to which I respond, thus giving
students who desire an in-person conference more time to consult with me.
In addition to the directed writing prompts and in-class reading and writing, I utilize think-pair-share.
I do this to accommodate students who, for whatever reason, may feel uncomfortable participating
in class discussions. Think-pair-share allows them to share their contributions with another student,
as well as to solicit views other than their own, without the pressure of discussing the material with
the entire class or with the instructor.
Peer review is yet another student-centred learning activity I use. I further allow for students to
solicit diverse views by occasionally assigning groups. To ensure that students receive feedback
from more than one person. I place the students in groups of four whenever possible, and have
groups switch pairs after 10-15 minutes. I hold students accountable for the peer review sessions
by having them comment on the feedback they received, and the changes they made, when they
submit their second drafts.
I encourage and model the continuous learning I want students to pursue by sharing with them
opportunities that are both directly and indirectly related to course concepts and goals. For
instance, I often offer extra credit for partaking in writing consultation outside of the classroom,
such as with the Writing Centre. Similarly, I advertise research talks to students, offering them
extra credit for a summary of the key concepts and what they found interesting or relevant to the
course. I also encourage students to utilize career services and to revise and submit exceptional
pieces of writing for competitions. By providing students with multiple, low stakes opportunities to
master the material and receive course credit, I increase the likelihood of student retention and
success. By consistently sharing additional opportunities to pursue writing and research outside of
the classroom and recognizing students’ strengths, I increase the likelihood that students will
consider themselves to be professional writers and will have a more comprehensive understanding
of the field when they complete the course.

3.2 Teaching Strategies for Introducing Concepts in Women’s Studies
As an instructor of English Language and Literature who understands the importance of discussing
women’s and gender studies concepts for students’ personal and professional growth, I have
developed strategies for introducing women’s and gender studies to students while also
ascertaining that students can demonstrate the skills that will prepare them for higher level courses
and for post-graduation employment. Therefore, the learning goals for the course remain largely
the same, but I frame the material differently and utilize feminist readings in rhetorical analysis
exercises. As a white woman, I am conscious of trying to avoid presenting myself as the sole
authority in the classroom. Rather, I draw upon and attribute the words of theorists and creative
visionaries who have inspired my scholarship and teaching.
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For instance, one of the goals essential to Introduction to Academic English is that students are
able to confidently write in both the expressive and expository form. By assigning students to read
an excerpt from bell hooks’ “The Oppositional Gaze: Black Female Spectators” alongside another
of her works, “Feminist Politics: Where We Stand” and asking them to provide evidence for
categorizing each essay as expressive, expository, or both, I am accomplishing both the
overarching goals of the course and introducing students to material they might not otherwise
encounter. I also mitigate the risks of asking diverse groups of students to discuss issues of race,
sex, and class for course credit by making it clear to students that they are not in way required to
represent a group or groups of people, unless they desire to do so.
Another strategy I employ in order to incorporate women’s and gender studies concepts within my
courses while remaining in alignment with course and departmental learning outcomes is to
provide students with brief introductions to women’s and gender studies concepts through the
quick writings I employ at the beginning of each class session. For an example, see Appendix B
(page 16).
For students who are already familiar with feminist literature and theory, it is validating to see that a
cause that is important to them is supported in the course. One student commented that “the
assignments allowed [her] to write about topics related to feminism, which … [she] had not
previously been encouraged to do in an academic setting.” For students who are not or are less
familiar with feminist literature and theory, the introduction is often appreciated. One student noted
that my approach to incorporating women’s and gender studies concepts and readings into the
course “made [her] want to continue to read and seek other pieces of writing that [she] wouldn’t
normally have sought out.” Other ways in which I introduce women’s and gender studies concepts
while adhering to overall course goals is to ask students to consider their subject positions and
how those positions affect their writing, as well as to use examples only from women and
intersectional feminists on the example works cited I review with students.

3.3 Assessment Strategies
In my courses, I aim for an assessment strategy that challenges my students to improve their
performance over time, and provides them with formative assessments throughout the course.
Because active and consistent participation is important in my courses, I embed up to twenty
percent of the final grade in participatory activities such as directed writing, peer review, and
discussions. I also offer low-stakes quizzes that align with the lowest level of Bloom’s Taxonomy,
knowledge, in order to ensure that students are familiar with basic course concepts of effective
writing practices. In future introductory writing courses, I plan to incorporate quizzes that combine
first drafts of student writing with an identification of the writing strategy they demonstrate in their
draft. Such a revision will address student comments that the quizzes were weighted too highly,
and situate the assessment within the comprehension and application levels of the cognitive
domain in Bloom's Taxonomy.
The expository and expressive essays employ the application, analysis, synthesis, and evaluation
levels of the cognitive domain in Bloom's Taxonomy, dependent upon each student's prior
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knowledge and growth within the course. The portfolio provides students an opportunity to reflect
upon their own rhetorical choices and to make decisions according to peer and instructor feedback.
All feedback I provide in introductory writing courses is primarily formative, so that students have
opportunities and incentives to implement the feedback they receive into future writing. My use of
various types of assessment is consistently paired with learning outcomes which clearly articulate
to students what is expected of them in the course and the rationale for each major unit and
lesson.

4| Teaching Evaluations
4.1 Official Evaluations
A key component of the Certificate in University Teaching is the “Teaching Practicum” module,
which consists of two formal observations and reflections for a “teaching event.” In arranging the
evaluations, I strove for two discrete teaching events which would demonstrate the breadth of my
teaching expertise and yet showcase my core strengths as an instructor. Thus, I requested that a
Graduate Instructional Developer from the Centre for Teaching Excellence observe a class session
during my sessional instructorship for Introduction to Academic English in Fall 2015, and asked my
doctoral supervisor to complete the second observation for a guest lecture I conducted in “Forms
of Fantasy” for Professor Elise Vist in Winter 2016.
For the Introduction to Academic English evaluation, Charis Enns (Appendix) remarked, “I
appreciate that you gave students the choice to free write if they preferred … including a degree of
choice in this activity encouraged students to participate.” Enns’ observation is consistent with my
own evaluation of the efficacy of quick writing, as well as multiple students’ comments regarding
the quick writing activities. Enns also noted my approach to accommodating multiple personality
and interaction styles, stating, “[E]ngaging and relevant learning activities […] were varied,
providing students opportunities to interact with you, to work with one another and to work alone.”
Finally, Enns commented that my reminders to students about time limits were a particular strength
of my teaching, as it ensured “students could plan their time and were not caught off guard when
the activities concluded.”
Dr. Victoria Lamont’s observation (Appendix C, pages 17-18) of my guest lecture on race and
gender in science fiction and fantasy television programs for Forms of Fantasy also highlights my
student-centred approach, focusing primarily on my “hook,” or what is sometimes referred to as an
anticipatory set in secondary education, as well as my engagement with student questions and
discussion. She stated that showing a clip of the supposed first inter-racial kiss on television
between Captain Kirk and Lieutenant Uhura and asking students in the course to comment on how
it was represented “created a solid common groundwork for the rest of the class by introducing the
issue at hand and cultivating the students’ active engagement,” and that I “listened carefully and
engaged with their ideas in a substantial way […] model[ing] intellectual debate really well: when
you encountered disagreement, you defended your position respectfully […] showing students you
respect them enough to take their points seriously.”
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Enns’ and Dr. Lamont’s comments reflect the value that I place on student-centred learning,
especially with respect to engaging learners in a way that is inclusive and yet sets high standards
for both participation and learning outcomes.
4.2 Learners’ Evaluations
Like the official evaluations of my teaching by my peers and colleagues, student evaluations of my
teaching align with the value I place on student-centred learning, particularly in regards to providing
students with low-stakes, low-pressure writing opportunities and considering students’ interests. As
I note in my teaching philosophy, multiple students – amounting to 42 percent, counting both
anonymous, official evaluations and students’ end-of-term reflections on their progress as a writer appreciated my “quick writing” activities, the 5-10 minutes of directed and/or free writing that I
conduct at the very beginning of each class session.
One student commented, “In my opinion the strength of this course is the quick writings that we do
at the beginning of each class. I think it made me a better writer and it got me to reflect a lot about
things I would never think about.” Another stated, in response to the same question regarding the
strengths of the course, “By allowing me to write about topics I am actually interested in [..] I am
more engaged in my writing and allows for the process of writing to be easier. Also, daily quick
writing has also been helpful by allowing time to practice my writing without fear of it being graded
allows for better constructive criticism to myself.” Another student responded, “The quick writings
as they are quick, fun, and effective.” Yet another student commented that “the free writing
component … was one of the most impactful to me as a writer” and “the … writing exercises at the
beginning of each class prompted me to get over my hesitation to write, and at times functioned as
a release for college life pressures.”
Students also commented on my support of their interests as burgeoning writers and indicated that
my approach was different than what they were used to, but in a positive way. One student noted,
“Excellent course. I never liked English in high school but the content in this course was according
to what I wanted to write about.” Another commented, “[I]t was not what I was expecting, which is a
good thing.”
In the ratings of various elements of my teaching and the course, students rated me very highly on
“course organization,” “attitude,” “objectivity and fairness,” and “overall evaluation of the instructor.”
My success with student-centred learning, as proven by student evaluations, can be attributed both
to my prior teaching experience in secondary schools and adult education facilities, and to my
continuous commitment to professional development.

5| Professional Development
As a university instructor, I have taken advantage of multiple opportunities to increase my efficacy
and promote student engagement. The most valuable professional development opportunities to
me in my teaching assistantships and sessional instructor positions have been through the Centre
for Teaching Excellence at the University of Waterloo. After completing the Fundamentals of
University Teaching program and being awarded the certificate, I decided to enroll in the Certificate
of University Teaching program. Both certificate programs have enriched my teaching practices
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beyond my expectations. The short reflection papers challenged me to consider how I would enact
the pedagogical knowledge we covered in the workshops for the Fundamentals program. The
teaching observation reflection papers challenged me to adapt my course design to various
scenarios; for instance, I was asked what I would do to continue to engage my students effectively
if I were teaching an introductory composition course of approximately 100 students rather than 25.
Answering that question in writing, after having sufficient time to reflect, allowed me to devise
several strategies to ensure student engagement with other students as well as student uptake of
my feedback. Furthermore, each workshop has given me concrete learning tools to utilize in my
classroom practices, and renewed my approach to course design and assessment. In particular,
after taking the workshops on course design and assessment, I more clearly articulated the
relationship between learning outcomes and various learning activities in my courses, and revised
the weighting of quizzes.
My teaching practices were so invigorated by my experience in the Fundamentals and Certificate
of University Teaching programs, I wanted to learn more and become more deeply involved with
the Centre for Teaching Excellence. In Fall 2016, I began a position as a Teaching Assistant
Workshop Facilitator, leading workshops that encourage teaching assistants, sessional instructors,
and the occasional faculty member to reflect upon their teaching strategies. In the Teaching
Assistant Workshop Facilitator position, I have guided participants in “Classroom Delivery Skills,”
“Giving Quality Feedback,” “Writing as a Learning Tool,” and “Effective Question Strategies.”
These experiences informed my practices as an instructor. In addition to facilitating, I researched
best practices in course design and delivery, collaborated with other Teaching Assistant Workshop
Facilitators and Graduate Instructional Developers, co-facilitated sessions, and interacted with
graduate students, postdoctoral fellows, and faculty members.
Moreover, I took advantage of many professional development opportunities available to me as an
employee of the Centre for Teaching Excellence, and created my own opportunities, informed and
inspired by my experience as a Teaching Assistant Workshop Facilitator. I planned a panel on
incorporating gender and transgender studies across disciplines for the annual Centre for Teaching
Excellence conference, collaborating with a Centre for Teaching Excellence colleague, drafting and
submitting a proposal, and soliciting panelists from a variety of disciplines. I also founded and led a
Teaching Support Network for graduate students in the English department.
Related professional development activities that have had a direct impact on my teaching practices
and efficacy with students include my employment as a Student Leadership Program Facilitator
and Student Career Leader at the University of Waterloo. The Student Leadership Program
Facilitator role greatly increased my repertoire of public speaking techniques. Some of the public
speaking techniques I have implemented in my courses since facilitating workshops for the Student
Leadership Program are counting to ten after asking a question, polling students when there is a
disagreement or a student shares incorrect information, and charting student responses. The
Student Career Leader position allowed me to see course deadlines and work/life/academic
balance from a busy undergraduate student’s perspective. Since working for the Centre for Career
Action, I have resolved to carefully consider the arrangement of deadlines for students in cooperative education programs at the University of Waterloo so as to maximize student success.
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6| Future Teaching Goals
As I state in my teaching philosophy, I am an instructor of intersectional, transnational, and
postcolonial feminist theories and literature as well as of writing studies. I have had the opportunity
to teach writing studies courses and to implement concepts from women’s and gender studies into
those courses.
Currently I am preparing the syllabi for two courses: an online course for second-year students in
rhetoric and writing, which will incorporate an introduction to code-meshing and translingualism
and opportunities for students to practice code-meshing and translingualism in their own writing, as
well as an overview of intersectional and transnational feminist writing within popular culture; and a
second-year literature course in which students will examine their own and others’ responses to
concepts about identity, race, gender, and sexuality in speculative fiction, film, and television.
In the future, I plan to utilize the expertise I have gained both from my area exams in postcolonial
literature and theory and from my scholarly work in order to design and teach courses in
postcolonial literature and theory. Additionally, I am prepared to teach courses in speculative
fiction, as well as popular culture more generally, and social justice.
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Appendix B: Writing prompts for introduction of Women’s and Gender Studies topics
and concepts

Octavia E. Butler once said, “All that we know we have is the flesh.” That is, we
perceive the world through our body. Some things to write about: Do you think that is
true? Why or why not? How would your life be different if you had a different body?
“As a Black lesbian feminist comfortable with the many different ingredients of my identity, and a
woman committed to racial and sexual freedom from oppression, I find I am constantly being
encouraged to pluck out some one aspect of myself and present this as the meaningful whole, eclipsing
or denying the other parts of self. But this is a destructive and fragmenting way to live. My fullest
concentration of energy is available to me only when I integrate all the parts of who I am, openly, …”
Do you ever choose one part of yourself to present “as the meaningful whole?” Do others encourage
you to? What would you be like if you presented yourself fully? Are you already, and why? Do you agree
with Lorde that it is dangerous to deny parts of self? Or do you think that denying parts of self might be
a good thing? Why?
What challenges have you overcome? What challenges have you set for yourself?
How do different aspects of your identity – race, class, sex, gender, religion, sexuality, family, etc. –
make these challenges easier and/or more difficult?

Think about the subject positions (different aspects of your identity) you bring to your reading. For
instance, think back to “Just Walk on By” by Brent Staples, the two essays on feminism and race by bell
hooks, and “Reframing Canada’s Drug Problem” by Bruce Alexander. What ideas did you already have
about race, feminism, and drug use/reform? How did those ideas influence your reading? How do your
subject positions influence other reading that you do?
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Teaching Observation Report: Meghan Riley
Event: English 208A – Forms of Fantasy
Location: ECH 1205
Date: 22 February 2016
Time: 11:30-1:00
Number of Students: 27
Observer: Victoria Lamont, Associate Professor, English
Plan for Teaching Event
English 208A is a second year English course often taken as an elective by students
from different disciplines across campus. You were a guest-lecturer and had been
asked by the course instructor to introduce the students to the topic of race and
gender in contemporary science fiction. Overall this teaching event was a success
and an excellent use of pedagogical best practices. You set clear learning objectives,
presented material well-suited to the audience and objectives, incorporated active
learning activities, and concluding with an assessment exercise that tested how well
students had met the learning objectives.
You began this class by setting clear and focused learning objectives that asked
students to define key critical terms and apply them to examples. You then
presented a well-structured talk on the subject of race and gender in the science
fiction series Star Trek. You began this talk by repeating the familiar argument that
Star Trek is known as a show that is progressive on race and gender issues, citing
the fact that it was the first television program to represent an inter-racial kiss. You
showed a clip of this kiss, and then asked students to comment on how it was
represented. This beginning created a solid common groundwork for the rest of the
class by introducing the issue at hand and cultivating the students’ active
engagement in the issue. You then presented a well-structured and well-paced
argument that was supported and illustrated with examples and quotations. You
used powerpoint slides to effectively complement your teaching, highlighting and
illustrating key points and concepts. Your use of quotations from relevant theorists
modeled for students the application of critical concepts to cultural texts. Your
pacing was spot on, you made eye contact with everyone in the room as you spoke,
and you were clearly well-prepared. You rarely needed to refer to notes as you
spoke, and you were able to respond thoughtfully to student input and questions.
You incorporated three learning activities for students over the course of the class,
all of which were well thought out and productive. You used “think, pair, share”
activities to invite students to discuss key issues you had covered, using these
activities to cultivate broader conversation. I noticed that most students in the
course participated in the discussion at some point during the class, and you
responded to their comments very thoughtfully. You listened carefully and engaged
with their ideas in a substantial way, drawing on your thorough preparation and
broad knowledge of the subject. You modeled intellectual debate really well: when
you encountered disagreement, you defended your position respectfully--again
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drawing on your extensive preparation--showing students that you respect them
enough to take their points seriously.
My only criticism, and it is a minor one, is that you seemed a little reserved at times.
This is entirely normal for early-career teachers, as well as in guest-teaching
situations. There are many different strategies for connecting with students, and I’m
sure you will have no trouble finding out what works best for you.
Congratulations on a first-rate teaching activity, Meghan. You provided your
students with a well-designed and enriching learning experience.
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